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W T ZOMEM TR LHM E LT, AL CDAE v MIZ% o7z, HarperCollins Publishers T,
Mary Engelbreit’s Mother Goose (2005) %M T 205 & %2 %5, REDA T A b & fi\» 72 Mary Engelbreit |2
£ % “A Note from Mary” (2 & % &, AL “Introduction” % F&E L 72 “children’s literature specialist” T %
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Here we go round the mulberry bush,

The mulberry bush, the mulberry bush,

Here we go round the mulberry bush,

So early in the morning. (p. 76)
Z OIHIZ “mulberry bush” DIHHE T [ ((3)) Tt > —7&: “Here we go round the mulberry bush” & #k -
T ) (UNFEET > 5 sy ASEMARTFIE 2)) L5 & 51, EROBRONLAT, HAD [
TONRITH] DEHI, EBEBENTRCLPHERSELILEHTE S,
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Thirty days hath September,

April, June, and November;

February has twenty-eight all alone,

All the rest have thrity-one,

Excepting leap year, that's the time

When February’s days are twenty-nine. (p. 82)
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“For want of a nail” (p.96) DML, $T—ARKORZDLEHEDOEHNIKDOINLE ZEIHED, DWITEZEIDTE
EOWEICED FTOBRBIGEES LTS, H&{%IZ “And all for the want of a horseshoe nail.” & #% 1X41, LEHH
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BNDLTHHI) 00, BREMZHEME LTEHWDL I EPHMEL 2D LIk,

O s
Little Nancy Etticoat,
With a white petticoat,
And a red nose;
She has no feet or hands
The longer she stands
The shorter she grows. (p. 93)
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b L7 >, “Baa, baa, black sheep, have you any wool?” (p. 15) X2 T Ji DO & 7 O “Mee-ow, mee-ow, mee-ow” (p.
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Grimm’s Fairy Tales 73 DR FEE LTBIFH N5, ZO—HFlL L CChilds Play (International) Ltd %> 5 FJ4T &
NTW 5 CD HRAT & 7AW D Hansel and Gretel (2005) % fHH S 561 % & 2 THIz\,
B, ZoOMOMOTOFL - avidFFaINAE— FTilibLAh 728, non-native speaker |2 1L &
LY F s, B 21X “The roof was made of chocolate, and the walls of gingerbread. Everything was decorated
with candies, cookies and icing.” & \} > 72 BEF- O RO G 2 PN THH A HB SEL 2 LI TH A I .
“gingerbread” X “icing” & V¥ o 72 JAEEIZ & o TRAUDFEROFIHIIEELCIFEEZ RS L2 LICE o THiZ %o
K\ “Why are you children eating my house?” she asked, “When there is plenty of food inside?” & \» - 7= “the
old woman” 7% Hansel & Gretel IZ7E ) 72 1F 5 #0 IE EBRAEELE DDA Z E B ICFE L2 2 O TRES LT W
Z728, HEH) 29 <, HI “the old woman” A& MEZ KT IZoN, HAADPE L o T EERbEL
Db,

22485 - REXFZHS
WL LT X CHRY EF 55 Laura Ingalls Wilder @ Little House on the Prairie series %° Roald Dahl ®
AEMDHEFLENTWDY, BIEx 2o E Tl zboTodin, FI<LL b0 ThH, HED/N
FEDOY A=Y THEME LTRBAENET 5, £ 2 THEEREZ TIT (7F A MIIE “Ages 4-8" £ &
FLENTWDS) 72 B OEAIVER, Arnold Lobel O Frog and Toad series O Frog and Toad Are Friends (1970)
ERYD BIFCAI, 2O E LTI O 5 HAZEIT 55,
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2.3.1 Language Teaching Models

In any language, be it a first, second, or third language, speaking is one of the necessary and essential macro
skills required for communication. Indeed, speaking is often the metric by which we (at least anecdotally) gauge
someone’s language ability.

With the introduction of English as a Foreign Language becoming a compulsory subject for 5" and 6" grade
students, and the current domain of study status commencing for 3 and 4" grade students in elementary schools
in Japan from April 2020, the need for teachers with English speaking ability is becomming ever more vital.

Nikolov & Curtain (2000) outline the 4 Models of Language Learning and the demands each of these models
places on the teacher. These models fall along a continuum of learning and teaching. These four models are
summarized in Table 2.3.1.

Table 2.3.1 The 4 models of Language Learning and their Demands on Teachers, based on Nikolov &
Curtain (2000)

Language Model Demands on Teachers

Consciousness Raising L2 proficiency is NOT essential
Competence in age appropriate methodology

Foreign Language L2 proficiency
Knowledge of content
Competence in age appropriate methodology

Content Based Instruction L2 proficiency
Knowledge of content
Competence in age appropriate methodology

Immersion L2 mastery
Knowledge of content
Competence in age appropriate methodology

We can see from the above table that all of the language models beyond that of Consciousness Raising (raising
awareness of foreign languages in a local context or increasing sensitivity towards foreign languages and foreign
language users) require that the teacher have either proficiency or mastery in the language being taught. As
elementary schools in Japan follow the Foreign Language model, in order for the teaching (and hopefully student
learning) to be effective and successful, teachers do need to be proficient in the target language. This proficiency
should be in all aspects of the target language, with speaking proficiency being the focus in section 2.3.

2.3.2 English Language Classes in Niigata University

Niigata University offers a variety of compulsory and optional English foreign language classes to the
undergraduate student population. Students are required to obtain a minimum number of credits in English
language courses (the number of credits varies slightly between faculties) in order to graduate. These compulsory
classes deal with Academic Reading, Academic Writing and Academic Listening. In addition, Advanced English
and Applied English offer a variety of language learning opportunities based on the specialisms of the instructor in
charge. Finally, there are other specialist English language courses (American Literature, English for Law, English
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for Economics) provided by some of the faculties to meet the foreign language needs of their students. There
are (sadly) very few courses that focus on Speaking (although some Advanced or Applied English classes do in
part), and indeed even in the English language classes that are available, the amount of overt speaking instruction
or opportunities for students to engage in speaking may be limited. This being the current situation, it becomes
necessary for students in the Faculty of Education to engage in autonomous, extracurricular study to improve their
overall language ability, and their speaking ability in particular, to meet the L2 proficiency requirement for Foreign
Language instruction in Japanese elementary school. As part of the omnibus course which is the subject of this
paper, the two speaking classes will be primarily focused on outlining the rational for L2 speaking proficiency, the
need and benefit of autonomous language study that focuses on speaking, the identification of needs and goals
of teachers in the professional setting, the difference between speaking accurately and speaking fluently, and
practicing activities that promote both accuracy and fluency in English.

2.3.3 Autonomous Learning

Autonomy in the field of education means having the ability to take control of one’s own learning either
independently or in collaboration with other people and brings with it many potential benefits. Indeed, it has been
noted (Nowlan, 2008) that autonomous learners, due to the fact that they take responsibility for their own learning
are more likely to be successful in their efforts than students who are solely reliant on their instructor. So let us
consider what this autonomous learning means for students who need to improve their English speaking ability to
become successful elementary school teachers in the future.

2.3.4 |dentification of Speaking Goals

One of the first and most important things successful autonomous learners do is identify their long term goals
(Beare, 2017) . For students aiming to become elementary school teachers after graduation, the long term English
language goal is (among other things) to have L2 proficiency for career purposes. An understanding of the future
speaking needs will map out a pathway as to how best to work on improving spoken English.

In the elementary school setting, teachers in charge of Foreign Language classes have two principle foreign
language needs to be met. The first is L2 speaking proficiency inside of the classroom, the business of teaching
the children English. The second is outside of the classroom, and this is related to planning and working with
Assistant Language Teachers (ALTs) who may have little or no Japanese language ability themselves. These two
major areas of work are realised by two types of spoken language study which will be considered in detail in the
subsequent section.

2.3.5 Accuracy and Fluency

Spoken language inside the classroom requires that the teacher be accurate (above all else) with their
target language L2 knowledge and use (Nikolov & Curtain, 2000). Teachers should be teaching correct L2
vocabulary, structural forms and pronunciation to their pupils. The spoken language use outside of the classroom,
communication with ALTs for lesson planning, reflecting on lessons, and school or education related issues
requires spoken fluency which means being able to express thoughts, ideas and feelings in the L2. Accuracy is
not a necessary component of fluency (but it does help). It is the dual needs of spoken accuracy and fluency that
should inform the type of autonomous study that undergraduate students do to improve their speaking ability and
overall language proficiency. Spoken accuracy may be more simply considered as “skill getting”, the ability to speak
correctly, with very few mistakes. Fluency, on the other hand, is related to “skill using”, meaning the ability to
speak easily, quickly and with few pauses. Let us now consider some specific activities that students can undertake
to improve their accuracy and fluency in English.

2.3.5.1 Speaking with Accuracy Practice
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It is usually easier to become accurate in a language as fluency is considered more difficult to master, so that
should be tackled first (Ellis & Yuan 2005). Correct L2 forms should be learned and practiced. Any learning of
vocabulary, grammatical structures, idioms, or L2 sentences from primary school English textbooks (for example
Hi, Friends!) etc., should in addition to being read or written also be practiced aloud. As much as possible, correct
English should be practiced in the spoken form. Some of the most common accuracy activities are: grammar drills,
reading aloud vocabulary lists and model dialogues, and answering WH questions. Another recommendation is
to learn and study phrases and not just vocabulary. Being able to speak with fluency requires being able to speak
using correct sentences, so the study of whole phrase and sentences will both improve accuracy and also assist
with fluency. Time spent on making numerous sentences with a single correct phrase can reap more fluency
benefits than a focus on single item vocabulary acquisition. Regardless of how much time and effort is placed on
the study of correct language forms, (of which by the time Japanese students reach tertiary education is quite
significant) a very necessary requirement in the elementary school English language classroom, this alone will
never be enough to improve speaking ability. Focusing on accuracy will give the “what” to say, but not the “how”
and “when” to speak. Fortunately, practice of correct structures builds linguistic accuracy which in turn builds
linguistic confidence, and this linguistic confidence can lead to fluency (Sandy 2016) .

2.3.5.2 Speaking with Fluency Practice

Turning the focus to fluency, speaking a foreign language with fluency involves encoding communicative intent in
the moment (Bygate 1987). The immediacy condition of the speaker-listener interaction and the spoken language
time constraints creates an increased burden on the interlocutors. In addition, the unpredictability of listener
responses can impose a greater level of difficulty on the speakers. Thus, spoken language proficiency involves
the production of fluent (and accurate) utterances which are contextually appropriate. The only way to achieve
fluency in English is to use and practice English. There are two principle pillars of speech for which fluency can be
practiced; practice for planned speech and practice for unplanned speech.

Nation (2003) explains that there are 3 necessary conditions for effective fluency practice activities. The
first condition states that the language forms being practiced should be familiar to the student. When working
on fluency students should be using vocabulary, phrases, and grammar structures that they already know and
are familiar with. This type of study is useful in improving the delivery of planned speech. An example would be
repeating sentences until the speaker can say the sentence with ease, and with few pauses. Another example
activity would be telling a short story several times with the goal of speeding up the rate of speech whilst
maintaining language quality.

The second condition states that the focus should be on communication (not form) in real time. Autonomous
study activities that fall within the remit of this condition will boost performance of unplanned speech. The fact
that fluency of speech requires automaticity stemming from situational and time pressures, this type of practice
activity requires that students avoid mentally translating between L1 and L2 by thinking in L2, thereby letting
go of grammatical rules, and ignoring of inhibitions related to making mistakes (which is often much easier said
than done). There are many types of activities that students can undertake to meet this second condition, some
examples of which are listed in Table. 2.3.2.

Table. 2.3.2 Examples of Fluency Practice Activities

(Unplanned) Speech Fluency | Description of Activities
Practice Activities

Think in English Spend a few minutes each day thinking and verbalising
your thoughts in L2
Use a mirror Select a topic and talk to yourself in L2 in the mirror for

2 or 3 minutes. Do not stop talking until the time is up.
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Tongue twisters Practice saying L2 tongue twisters to improve mouth
motor function

Drama dialogues While watching TV with the sound on mute, create the
dialogue in L2 (in real time) for one or two scenes, for
one the characters

Photographic descriptions While looking at a photograph describe it in as much
detail as you can within a set time

Sing along to L2 songs Try to sing along to your favourite singers without
looking at the lyrics

Nation’s (2003) third condition for fluency practice activities states that supports must be in place for students
to outperform existing proficiency. The above example activities can all be undertaken autonomously and in
private, yet this third condition forces that students strike a balance between accuracy and fluency creating a
cycle of improvement in speaking proficiency. Students need to create opportunities to speak whereby they are
supported by being immersed in English either formally, in a classroom setting, or informally in a social setting.
This third condition poses undoubtedly the greatest potential challenge to undergraduate students wishing to
become elementary school teachers in Japan.

2.3.6 Conclusion

For the elementary teachers of the future, as Japan follows the Foreign Language model of teaching, the ability
to speak in English is becoming an essential component for a successful professional life. Thus, over and above the
somewhat limited exposure to English speaking classes students have during their time in university, there needs
to be a degree of extracurricular, autonomous learning undertaken that leads to the achievement of speaking goals.
This English study should focus on the requirements of being able to speak with accuracy when teaching, and also
the ability to communicate with fluency when working with non-Japanese teaching professionals. Thus the need for
study and practice dedicated to the accuracy and fluency of both planned and unplanned speech is recommended.
Regular and frequent study and use of English is the key to improving spoken proficiency which is something that
Niigata University Education majors can carry with them into elementary school and in turn pass on to their own
students.

24 [E< L] CRTZEBARTOKRET : [SHEFE (BFE) ] ORBEELTOTM 71 > 7 OEEE - MK
F/J\%#““ 1 OFE 75 HEAI BT, [FHERE (“‘:ﬁ)J ®?§‘%’E%ﬁﬁﬁ“ét WCRERTA T4
I B HEE - HRICOWTEER T L0 T4 T4 Y 7O R T B0 11, B SRR
% it 2L EEERFHROFEB VAR TH Y, 21—‘%45@#0@“75 2 OTHETHIZOT LI EDTE
BT LD TRONT VA, L LAad s, ELEOREENLHIHD ) 5EFEPR) LT VEEHEZDH S
f_&)fﬁ,lﬁbtb PFFROMHE L WA E L2, FEOHAOFRICOWTHEPINIFEET 5 2
I, NFER THVERE (3E3R) | OIZERAT) 72O L T A T4 ¥ ZFRIIEROPIT I %5 L Bbis.
fiEo’C,ZKE'ﬁ’C‘Gi,/J\?#’E@ [HAERE (355F) ] OAHBIROENDE TA T4 ¥ 7 OFREL V) BlE»r S
PSEEMFEII B 2 EEFH, BX [H L] ORI RIEER O _Ob\ffﬁaffﬁéo

241 NER [HHERE (REE) ] FEMICH T3 [E< ]

SR 294E9 HICSCBRI B L o TAK SN, INERGELENT O BN We Can! 2 T, H1=v b
|2 Let's Read and Write & \2 9 £ 7 3 3 U 25RIT 5N TV 5o P INERSAEEMNIT O We Can! 1 TIEZ DX 2
ariFEronTnianIern, [FLIE] OBEE6ELELNIT) EPEHEIN TS, KOO
¥a=v MIBIF 5 Let's Read and Write T, A LA HEGF I LPEFORLTHL b0, #HY:
@D Unit 8 TIXIREDIFRDEIZOWT, Unit 9 TIEHFZEKTAY 72WEEENIIOWT, TNENEITOIEL
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T EVHEPHESINT VD, EoT, RMOEMTIE, HEFEOTIV T 7 Xy FRAFEIZOWTO
FRENPLE L L 2 ENTFMEND, ZOR®RIE, FALFENRLLFEBACIEL (FHIF, FREPRALZ
WAEZBENIRBTE L L) 2T 5720DIENH ) LT N T2 Ll b L Bbh b,
WENOERIZBWT S, REFIZEEIE LG 2 5 NREICN > Tl 2 e ET NV E LTRIRT S
CENEEND, F72, Wecan! 212 F DT A4 7 4 ¥ 7 OIEHTIE, BHEIZS U Tl %28 2 #IRT 558
LMY LA NGT BNV ERENE, ZD2DI0IE, FREBEDIEEN 2L AER T B HERE & L
727474 TDERRE IO TR LUEDN D b

EHI, HFWREFRTIRT 501, T [EHC HEZAT) B O N 5 DI TiEZ v IHEOH
BHIZBL ST, HEEITERMR/ N a2 b ORFEBEET, FEOY =7y b &b EHMEZHENIC
RARLZUNER S 2T 0 &) ZEFMEHIERELRO b 02 20T IIRT2LE O H D725 ) B,
TREBH DN T 5 2 L QB SN L FBME L L THIRT 2 M) B E L2 FlT 5720108, 74 7 4
YT OFRRITEETH 5,

2.4.2 ICEDHH - HHE

LR T 572D\ BE R BN R BRED 1 DHI, HORIZHET 2 M58 TH 5o miab O/NER [HHE
FE (YRR | HOFEM We Can! 15 £ O We Can! 2 Tld, BERBUTOHRZER 1 ~ 2 44 CTHE § 2 CHESHH
PPbNT DL, DF ), BN UEFIHIEN ) Th D05, Frif KEHEERFARBE BRI AET
LRI PFEEHEE ) ATCEFROBL L N )V & Tl % & b AR EE HoTwar e Blbhs, oF
N, BEEOIEFBOMIEIIE D S FTIEL 2T CTIIRT 272D DFBEDT 1T F 12DV T Ze WA 5 24 54
WLLDEEZLNL, ZD72D, E)DITRFAETLRY R TWIEFIHZIY) LVF, 30 KT 50
HEW) ANb,.

D &) BB R EFHO—BIE LT, WHAFOMEFETON L, KFEIZBIT 2 W HAF I,
BB L BB O 2B OIEXA D 5o IR RS E—O G L BHET Z 25613 HE0EE v, BHOM
HTH B ETERIE V5,

(1) a. Johnsawachild. (achildid—ADT &4 %IET)
b. John saw children. (children iZ ¥ A DT &4 Z353)
COHUNCHET L) 0B E LT, BEOMEZIETHE T HPILOLF 2 M2 & v ) HFHHBIE S
Tz (KM, 2017).
(2) HA : AR 51200, REBEPEANC R >TWET,
fif 251 - As the number of cars increases, air pollution is becoming a serious problem.
) ol
a. As the number of car increases [is increasing], the air is more polluted.
b. Asaresult of increasing car , air pollution is becoming serious.
COFNE, FERKFHEFTICB O TEFAFEEOFEL IOl [HER (355E) | o ZRRRFoOI
Br BRI FENEIET S [HEHEITA 714 2 7EE 1] OFRBETHL L2R) Th 2. #EFLN
THRFFERRN P EHCEOFEIIBWTOHNT 2R THL I 0 b, [NFERIERE] 2 Z#T 5%4E0
KEKE, SHIADVZILLRTVWHETHLLEEZ bNL,

D EoWHAFAOMEAZIZ LD, BIIEROHERERBFORBRE ki L, 30 0L WHRHE ) 11T,

T A0l U CHRARN L FHE R S S0,

2.4.3 EFEOMFE

WANERD 70 D20 HOFEARMILREE, FFEOMFREICHED LT IELLE) D0 TH L. &%
EIZBWTHB & LTIRRENDELIE, EVF Ry~ #BICBT L2 ACESHEINIHEH SNz b o
THDLUEND D, LT TIX, HRABEBZEEZMTRD R T WHFHO ik z oz, N [hERE (5
FE) | OIEEZRF IO THELRE, FEONFEDOHGIZOWTIY L2, (D, @, @, ®@OWEIL,
B2 % B & Quirk et al. (1985) 72 12K L TV 5B,)
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O XORMOFHEE KLTTIHD S
B (3) DX HIZ, B L DB OFEIRILT-TIRO 21T UL 5 2\,
(3) a.  Itis fine today.
b.* itis fine today.
CHUEED L) BRFEFFEOM LIS LTI FE A2 HAUTH S Z &5, Unit 1OFEXE LOBEOERD 5 G
BIIEHRSELLEND L, 20wz, BEHEITZOBRANEEIN > 2 EL 2R T 5 L) L5 2
X7 570,

[/NFRYEE ] OSZHBE ORI L o TE, ZOHAZEROZ b Lk, HEE @b D L9 7%
ML, KRFAEOEIFETIRIEFZEAERONZVTH A, LALENS, UWTFOXHIZ, FEOFNIIH
T4 RN, HLVIINEEHLEH A LA, Iy YOEEDOTEZ R > TRKLETHD S Z EF
bbb EITHL,?

(4) *As the number of cars increases, Air pollution become seriously.
(As the number of cars increases, air pollution becomes serious.)
S5, BIHEGOMBE D OESG D RIS KT THD 2 LR H 575, TNHRYLTWVARA v P EaEED
nNb,
(5) Taro said, “It is fine today.”
D, LHOKRLFOMME VA HANZIOWT, Zi#EIZH S0 THR STV,

@ ¥uAF, BERfREOfHE
WX TRTALOED 12, (62) DEHIZEY F KR, BRILOBEE 6b) O X ) HERE L V2,
(6) a. Itis fine today.
b. Isit fine today?
WX EF L, 2O F RGP ET 2580 b RHEOFE CHETHA SN 20, WEEOHFH
FO—DOOEBEHRIHE L T EICHER ST 720,

@ FlIHER

FIAMFICBE L C, REEOEFE CIFEFETHBEICAOND-AYIE, BRFEOFINGKE G ThLrAFHya [ ]
ZRLPTHOTHNDL L WV) D TH L. FIRITHEMD Y A FPVIFFIAFF" " THEEGH, (Th) DL HI1T#H-
THEREHOI Xy a2 AL EDNLLH D,

(7) a. Isang “Imagine” with friends.
b. Isang [Imagine] with friends.

CAUTHARFED S X7 v APEEOR T TER W L 2 ZEHEDPHAS awicd L Bbiv s, RO [HHE
FhO(UERE) | OFETIRRENL MO S 25N b, 5IAFEE) bo L LTiE, EilierLE
FHLOBEL T ERBTOND, COL) FEHICB S CHAZEONFH v a2 HWL D hnED, S
FITHERR S &7,

@ KUTTUHD BE
RO B AR, HEHSL RO L EOY A2 BRE/N LT THD L2012 L, BAEZAFIZEIZKCTT
G % &) BRI S 5,
(8) a. Imet John.
b. John lives in London.
c. I went to the zoo last Sunday.
A 22 1E (8) D A% (John), H#1% (London), BEH % (Sunday) Of, WBHEIZHETTH ) Zhwz [ L
W CHDLNLTREMED S S EBbh s b ok LT, E% (B Japan), HDO%HT (B : October), Z#:
% EOlfigk O %Fk (] Niigata Elementary School, Narita Airport) 7% &% %,
WM TH, BRI 2 EOELII BT, FHEEEZ KT THD 5. 72721, Ha RPnriEa 2
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EORRERRI IO G R R E /N LTOEETH S,
(9) a. He can play “Let It Be” on the piano.
b. Ilike Star Wars the best of all the movies.

® HLkFEORRL
PRI B BAREEZA ) v 7R TERRREN D, TP THAREOEAY U—<F (777X ) T
FT AN DHEHH, HABEOHEIWE BV T EEE LTORNIZ R B0, 4 5) v 75T
FLEND T L% B We Can! 2D Unit 213, HARDEYOMAHT — < 2% o T b 7280, [FFE R B
HIZIE Wsushi, kabuki &\ N> 725 9124 5 ) v 7R TEILEN TV 5,
(10) Oh, this is a nice kabuki pen. Ilove kabuki. How much is it?
WEIZE TR A 7 ) v 7 THPND ] L) BAIOFEIEICEMN 2 & & b1, IFEEHOIER L
¥ F R T AHAE, OAREOHEY 15 1) v 7 TERRT AL IVEETILERD L. 4B, REEN
BEHICELCS, BENTEEITELTAHEEL A7) vy 2% ) TLIETELRWLED, TUF—54
TR %,
HAFEOHFEORLICELTIE, A5V v 7R T7 0¥ —54 v Tlanl, AL FARICATTHD
720, HXTFREEFEI L I RTOLTERLTTERLT L L IR BN,
(11) I like Kabuki. I like KABUKI.
CO7z®, HAFEOHFE, SF ) EFEIIBI LIBREEORLO L7210V TH LB OFEEL R L7z,

2.4.4 BHEOFEEND

[FFERE (iR | 0T [F FHICB 28R 0EE L2 HEO—> L LT, BEIFKRIHLL
CTHWEBOERBDDDP O HLVEEIL, XBETHIERHITONL, BRI, WESER LW L
WHERTEIRETHY, POHRTICLRBWEN TR WA, BEEXZTNE2EH 2T NUER S
Ve LU T, We Can! 29 Unit 8 D Let's Read and Write Z B ) _F1F, $EE 21T ED X ) B iERO M
ISLBET L DET LTIz,

D=y b DLet's Read and Write (62 E ) Tlx, BEIN R X 72 WERZE 2D W T “T want to be an
astronaut.” D £ ) L EHEL ZEDPROLNT D, MEATRTEHFEOL X T O R TRPEOREIC
EoTEREOLDOD RN L VETFHENLD, FL=y bOSSHL9EII,TTFT TUTOL 24
HATANEFITRENTV S,

(12) teacher soccer player baker doctor
artist bus driver 200 keeper fire fighter
dentist pilot flight attendant baseball player
florist vet comedian singer
cook figure skater

L2 L, WEIHEZVERIDBENLTLL ZORIZERO25 LIRS 2w, flziE, F—Adatt
(252015 4E 12 RLFE B L OV NEEICH L CHRA L TRKAIZ R >725% ) 72nwb O] OFFRTIE, ko
L) BWEN T HO TS ([BHHE] 20164E1H7H [0 72WIRE 1058 F64EER 20T 194F
WEE FAUE] X)),

By Q) Yy h—# (2) BrERoE (3) BHRE - MH (4) BH - NR - BHoElnt
(5) RL&A 6) BEHESA (1) BRI A (8) %% - Hit:
(9) FHAAT L L HB L - Bakx

T (D) EPEEA (2) RERE - DHEEDEA (3) Bl S A
(4) BE#HS A (5) DI (B HokAE) 6) WF - 2L b EAN
(7) SHER - Xy PERSA - FEEm (8) 7HA F— (9 BIERS A

(100 €7/ - 2Ly b=rDkk - ET=Z b
OIS, KTEA, BE-MEZSA, L, FHR HEMZE, We Can! 2TIY EIFHNT
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WARVWEDHELEEIFNTVE, TNLOBWEXITBREIZE > TEIANKDODH LWMETH L Z L H 5, Unit 2
OEHFENCB VT, BENSINSZRBETRLEVEED S AT THIENE, 20X et
WMF 5720121, TBEFITHRERDIVD DI EIRKDLNS,

25 [E_ERBEICAHETIERANAE] (CET2FBEABTDORE
AETlx, F& LTINS REDFEZSHEMHROmN - MEARZ LI 2ELT, £
S5 EDIIICHERBIZBITE Y I NAHARAATHL ZERTELNIZOWTHRFIZINZ 50

251 BEZE

SRR SRR ORI A O W TR S 5 A
12, FF20H# I DO SEESMEGEICOWT
KEDPLRFENEIZ THRIZV HRIEKIL (2007, p.
262) IZX VIR ENLSHEHEEHZOMEXTH enrs | 2aEs
%o MOEMDS, SiEEEE L) HERNRFEE 70 : Cognitive theory |
LA (Thbb, EBRORBNLESICLLEZS
WREV) EHZ, FFFIC, SEEEEZ SIRH
EL 2w —f 2 LS SE 7O A D —HTH

TAMEOEE T Ov A LA W L, Ak sl
SICEEMICib o Twb ET5), SO
XD L7ERREN T b L IHE - BT D X 1. SEEFEROBER (KL, 2007, p.262)
NTw, LEXLULTH B, 20 F 1255

HECELSHEAHEROEL RN T B B, FREoRRIFRN 20 6 AR LR 2 L~ 0
17, Z L CMENRET HBEDRIIZOWTHIN S 2 L1, E SiEREHGHOMF I s EEE L
THEBRAT v T Thb, HIRFIZBWTIE, MIOMENIZESE, 29 L-FELFHEAMROmN
IZOoWT, FOX ) IS8T 2 2 & % ERICEL .

BT R ET A HGIMHA L L CHIE NI (Habit formation theory) RSN TWwW5h, 2
TUIATE) EFR OIS (Behaviorism) D% < &b 0T, 2, KECHEEE TH D A X F— (Burrhus
Frederic Skinner, 1904-1990) D4 F ¥ b ST EFGRD L CHLNT WS, MIFMIKEE (tabula rasa)
THEN, EBEEL R EE L CTREMEATY ET2UYT, SiEded g - ow - #fb] o
A7 IWTHITESD L L7 (eg., Skinner, 1938), = OHFHICHO L ESiEEIZE L LTid, KEDOSHE
%% 71) — X (Charles C. Fries, 1887-1967) |2 & 4 [I8H#3%# (Oral approach) 725& {F15 4, FHEEp &
L CREMGLIERE, s (0S¥ —> - 7527 5 1 A, Pattern practice) 7 & &\, W EHERT 5
Z &R SHEIZE VAU L 728 R FE  (Overlearning) % H LI R fREH & L L7z,

—75T, 19604 & ) KEOSREFE THHF a 5L A% — (Noam Chomsky, 1928-) 132 5 L 7= BT 3%
WIS LT, £ bliFe NOFEERL, A% 2PN TN S 20T FI#ORK), &£<C
LIS TR SEAR BRIOHSRME) %, o X )10 L AN CaIEN (SHEOREN) 72
SEEEAARE RO D, HEERHEG TIEHHETE 2w et L, ES0NL SRS ([SiiEsEE
(Language acquisition device) |) OfffE% £k L7z (e.g., Chomsky, 1965) F = A A ¥ —1, b MIfkxc %
SEICHE L CA SN A EEEH ([¥E 3 (Universal grammar) |) #f2 CAEFNTLDEL, 9L
TeREII R AR A B S RRBRBRICMIL ST, MG T A A (Parameter) O L ITo TV ZIFTH D, L
FiRL7o 73 A AF —OAHmERIIZOBOFEES, SOICEBESHEEMHERICRE opBir 1T
L7zo RENLRBGE LT, KEDOSHES¥E 2 7 v =~ (Stephen Krashen, 1941-) |2 X % AJJHE (Input
hypothesis) (£ H#F3E 0 (Natural approach) (Z#0 &, HESiEEHIRGEEE L RERICE K OFHE
REEENATTEND Z LI E ) BIRICHE I NS b D EE 2 72 (e.g., Krashen & Terrell, 1983) o
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—7%, 7 %7 — (Ronald W. Langacker, 1942-) & % H.00 & 3 2 585135 (Cognitive theory) XEFEE 41
SERIREBRN DD TL 2, e vio TEBMIZHIRHAESGEAMib o T2 &3 5 4T &
T WirY;, 3 b B4 OBARN 7 SRR DMEH O L EEO AR A E ORI L DK
WTEBAERPEE SN T e L, HEEEAG (Usage-based theory) 72 & &l —I12F %, & 51K
ED.LH2EE TH DT ANV /v— k (David E. Rumelhart, 1942-2011) &~ 2 L5 ~ K (James L. McClelland,
1948-) 12 & Z0H 5 E L oG (PDP, Parallel distribution Processing, e.g., Rumelhart et al., 1986) Z1Y;
RKENDLEHIHarrya=AnlE, SlEEE2 I Ca—y—0RIKIZEZ, b oM 7Ot XD R
ORFNxF L CTHE OB S A7 2 % [FREEAT S & 2 LB B 2 TR A2 A Tn b, 2oz
HDH LN, BEEFROGIKIT 22 21275,

W, TEOMAEIEMHB (Interactionism) (LAY L M OLHEZFTHL Y 4 TV F— (LevS.
Vygotsky, 1986-1934) |2 & 2+#E4 U LB (Socio-cultural theory) e 72 30T, SiEEELIILO
LT DRk A ISR O T O A, HEoFTO NHMBRO L2 THER ST, FERTn itz &
0 b IR IT S (ZPD, Zone of proximal development) D&, TARTH 5 FHBAVEEOER %
HEATW A, e o), FHO#E) 2 2548 (Scaffolding) AMThiz & 12, RO
P S ROEBEICHEA T E L, 4 OFEE - fEIFERT 2 S A M E RO M E 382 21
BT, HREEEASESEE MR ICRE e 5272,

Db &9 7%, 201X S BRI R L R AHEER O N 2 8 )
HEC IR SRS L2 EY FIF5 2 e 2 HIET,

{0

ZEIZkD, EEEEEERIC

]

=10

252 E_EEHE

IR BT, HIEHO L) ICFHHE
BHmOKE LN E BB L2, 6
2B IZ BV TR ESRENERIZE 2.
ZOR, BESWHEBORRITEEE N
ETEERZOSNLERIIOWT, PITIZ
R &I 5 OO, TnEho
HHBIZOWTHRA ¥ M e MERPH
BIZOWVWTH->TWLbDET 5, +
OH, M20LH %k, SHEABOT
Ot 2% HRBEEOH TRPE > T
{BEFI2H1 2 72 “The ecology of language
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acquisition” (Brown, 2014, p.302) & & &
12, BSHEREOSKGEERZ b,
LT, UTOZHBIIELZ LLET S,
1) SR - 52K (Contextual Factors)
> [#=F7%E (English as a second language)] vs. [¥}E7E (English as a foreign language)] (23xf37C
WA B EREFERENTET A2 LICOER)
> FRHEOLNE R CGEHRELEDL) R, 1 - BFENERE, BESRICDR 5T/ &
> HMEE, MR, I3 2=7 1 —FOFFHECK (e.g., multi/pluri-lingualism) 7 &
2) #HEFK (Learner Characteristics)
> BIARAERZEIN - [ SN (Critical period hypothesis, e.g., Johnson & Newport, 1989) | (cf. i 5Lt
1RG0 = 2%~ 12, 33k 2 A OBEHRITRIC BT 2 SEEBEEORNARICET G Tl (E4
B, HAER, RAEHD) 1Rk RS EEE L TS EERAR oM (5, R, W) Lol
HPEIZOWTHin b, Z & LT 5,
> JEIEZEN : Modern language aptitude test (Carroll & Sapon, 1959) (MLAT ® 4> D #fis = > &7 % [
SOV BRRT)  SCEERRORKBIRE YD - SR R AR ) WERCRETD 2 4B I B WGl A - BRI

Decarative Knowledge

2. The ecology of language acquisition (from Brown, 2014, p.302)
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LT ARN)
> RAIMERO: FEAY AV
- [H37.5 (Field-independent learners) | vs. [#4&77% (Field-dependent learners) ]
- [BEBR S ~OFEFE (Tolerance of ambiguity) |
- (RT3 (Auditory learner ) lvs. [ BURE B (Visual learner) J, & & IZ[ T2 % (Tactile
learner) |, [4& 5 E@)fI42E % (Kinesthetic learner) | 72 & (of. [ £ HMEEH ] (e.g.,Gardner, 1999)
- [ARH / /e gl ] (Left-/Right-brain functioning) |
> RRAIMEEIHND : FE PN (Learning strategies) & 5 rir i o (AL 72 5278 38 | AP 70 5238 JTRE O 43 #T
=>REMN LFE D55 (e.g., OMalley & Chamot, 1990)
[ A FRBEIA M F 7Y — (Metacognitive strategies) ] © H 4 H & O H Bl 4 BN ICIER L, BE
OIRFEZFHI L, #hERMZZE OB L OER LSO %ITS
- [FRMA b5 Y — (Cognitive strategies) | © FEFHZAT 9 4 DEF QT Hld
A - 1B A N5 Y — (Socioaffective strategies) | - K ADH & 15720, BEEGEE O % kD
7o) Lo Fokk NI 7 T
> RRAIHER®) A T a e A
- [BH7R1Y (Explicit) vs. B7<iY (Implicit) 57 |
- [ZMY (Intentional) vs.fH%EM (Incidental) 227 |
- [R5 & (Noticing, e.g., Schmidt, 1990) |, [ =K% (Meaningful learning, e.g., Ausubel, 1962) |
> RRAIMER® - fEEhRCEE (Working memory, e.g., Baddeley, 2000)

47 (Maintenance) & WLEE (Processing) #*i#t& L7- &K E = (Attentional resource) & &5
TEREA L OEY, S 512V — 7 (Phonological loop) D& E & 55 TS REE RN L OB
DOV (e.g., Walter, 2008)
3) Sal% (Linguistic Factors)
> [RIES5HT (Contrastive analysis, e.g., Lado, 1957) | & B3 L C
(b LKLY & BESEE (L2) Lol (e.g., Jarvis & Pavlenko, 2007), & & HiHELC
ONT (FEY AT A - EHFEDHN)
[3F—=Za—ur]| & [SiEME (Speech perception) | @ B E 12D T (e.g., Rizzolatti &
Craighero, 2004)
> XkE SEEMH
[#EM 5 (Pragmatics) |, [#£55%0#T (Discourse analysis) |, [fL&S75% (Sociolinguistics) | 7 & ®
PG AL A & DB IZ DWW T
> [WES5E (Interlanguage, e.g., Selinker, 1972) | 12D\ C
4) ¥¥% - 538 %K (Instructional Factor)
> HizioM s eI IEE D B HUZ . (Direct method) 5 FT8E#I2#: (Oral approach) ;
Communicative language teaching ; ¥ A 7 Hi.[» ##% % (Task-based learning) ; W 75 /1 .[» ¥ % ¥
(Content-based learning) ; W% 5 it & %152 (CLIL : Content and language integrated learning) ;
Focus on form, etc.
> [F&Y53#7 (Error analysis, e.g., Corder, 1967) | {22\ T
> HMIZonT
> Al oW (HEEREAEAEYL - SR [ R e dEEEAT  ARFEAY - TERCIOGEEA 5 237 o — < > AFH 5 A
E %Al Can-doV) A M)
5) HAY - B35 (Purpose and motivation, e.g., Dérnyei, 1994)
> [EEM) vs. AW BFESITIZOWT
> [%EM) vs. [F1580] BT IZO W T
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253 FIFTBICBEF L OREEM

PR 294E 7 AR S Nz kB R BB ERERVHALIC B T, 1% el 02 [ EFEREEAD
WmErEs] o (1) [PHEFERREAOBE] OLh T, UTO3HZHEE L THEIFTwh,
O/NERETIE, - WHEOBWEEER, FEAE O ERERE 20T 2 BRI O ) & v > 72 U250
ENTWd, —HT, OFFHLTEALZI LN, MFEROBER CHERE DO LFANOFEF IR S
NTW2vy, @QHAFEE 3. EEEH OV & NADOTHR O OEH OEWCRIEFEDSES L # ) 0BG,
BEOFEBRIBCCGREND 5, OmErfid, REOMKMAZBEN S EHE BB THY, L ERm%
FEDRDOONDL Z L ENHEE LIRS Tw b,

OF 7z, /INFERD S BFBR I B A REUGEIC L D REDP O SNL D DOD, FENENDLIZONT
WHEAEOFHERIEEIE L L Lo 2RISR, FREM OB 5L 1352, s s L
7RI, FNE TOFERNERIGE N EE L2 IRMIEL T ENTERVE VS 2RI RSN T Wb,
I LR EREA B F 2, S IOWET T, INERPSAEP SAVEREE B A S AL, [H 2 &[5
&l w7208 % 0l U CAOMEREICIEIVE L AYMERE B A~ OB 2 Fo /2 BT, BRED,
OB UCTEBICTE [Hid 2], [F#28] 2IMATRER - RIS Hopk43
19 L EBIT, PERANOERETMLZExERT LI L E LTS CURFEA, 2017, p.5-6),
FEREHICES, HOESERAMHROESICESVTUTO LD AEAITRIE SN, BIHEHICOWTIRE
N C 2 O B Y K OV 12D CHE &

> HARGELEFEOFEFE AT LAOECTHF L, TiEOE R (FEHNOFEFH) ) X4, 1V M-

Tarvhy (FEiE Il CBERNEFER I EFrEoC) toEMILDIE
> TEANOBNELANS, BEELFOORPYIZOVTOMBEEL I L, &) bIF3EETEY
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